The authors' aim is to analyze the degree of openness to different religious convictions among students of Department of Music, Faculty of Arts in Niš, and also to test whether these students have an active attitude on overcoming religious prejudice. The research was initiated due to the fact that during their education, through various teaching activities (playing, singing, conducting, composition, listening to music and its analysis) students become familiar with religious, spiritual, and church music, as a constituent part of different religions. The assumption is that precisely through music as one of the most universal media of artistic communication students can establish and develop a positive attitude to religious differences. Research results show that students are aware of various religious convictions and affiliations, but they do not show enough sensitivity to respecting differences, and they do not take part in the struggle against prejudices that accompany those differences.
INTRODUCTION
The connection between music and religion, which can be traced back to the very beginnings of human society and civilization, provides numerous opportunities for studying various aspects of their relationship and mutual influence. The study of these interactions is obviously quite inspirational because it has contributed to the establishment of a broad research domain, as testified by a huge number of papers dedicated to this topic (Begbie 2000; Yob 2010, 145-151; Hoffman 2011, 55-59; Westermeyer 2013, 567-583; Laack 2015, 220-246; Engelhardt and Bohlman 2016; Ma-cInnis 2017, 51-64) .
Each for itself, but also fused with one another, religion and music provide some of the key reference points around which collective and individual entities are formed; they represent powerful means of communication, venues of interlinking but also of putting up cultural barriers. An unavoidable segment of various religions and religious practices, music represents their recognizable aural symbol, and indirectly also a symbol of other identities, given the interpretation that precisely religious identity represents the core of ethnic and national identities. At the same time, regardless of the ways in which music interlinks with religion, and of the level to which music is subordinate to religious practice and religious canons, music in general, and thus also various forms of religious music -religious, spiritual, church/liturgical (Perković Radak 2006, 57-70; Prodanov 2007, 21-31; Marinković 2012, 61-72) possess universal properties which are not limited solely to the religious domain, but can act as an interlinking medium in the much broader domain of culture: "If music is an integral part of what it is to be human, then it ought to reflect something of the image of God in
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which we are made. If part of the imago Dei is the relationship of love that lies at the heart of the Trinity, then perhaps music can open up a way of thinking about how we relate to the world and to God in a manner where love, rather than reason, dominates. After all, music is inherently relational, both internally in the way its notes are put together and externally in the way in which it is used to communicate in everyday life" (Chua, 2011, p.160) .
Current processes of globalization and accelerated movement in time and space, caused by economic and migrations originating from wars and conflicts, have resulted, on the one hand, in the articulation of demands for an integrated society governed by a dialogue of cultures and the awareness of the need to acknowledge variety and specificities, but, on the other, in resistance to such demands in the form of the reactivation and enhancement of nationalism, religious intolerance, xenophobia, and racism. The concept of intercultural education, which puts an emphasis on intercultural communication and acquisition of intercultural competences, has derived precisely from the effort to reconcile and harmonize these opposing tendencies and thus enable the joint living of ethnic, national, and religious communities in the multicultural context, which has become one of the crucial characteristics of modern society (Campbell, 2002; Vidosavljević, Vidosavljević and Krulj Drašković, 2016) .
The study of music students' intercultural sensitivity to different religious convictions was initiated due to the fact that during their entire education, through both their artistic and practical process (playing, singing, conducting, composing, listening to music) and scientific and theoretical educational process (history of music, music literature) students learn about the forms of religious, spiritual, and church (liturgical) music of numerous cultures and traditions -global, European, regional, national -covering various time periods and styles. Religious and spiritual music prevails in the curricula, but one should note that a certain number of students is actively involved in extracurricular activities -they sing in church choirs and thus participate in the service by performing liturgical music.
Yet, the obvious focus on the western European musical canon still prevails, and the study of the music of other cultures is more or less marginalized. For this reason, a more detailed analysis of conditions in the academic practice suggests that in the process of music education global educational requirements pertaining to the acquisition of knowledge and raising awareness on musical and cultural heterogeneity (religious, ethnic, linguistic) -are only partly met.
This research has been conducted precisely in order to analyze the degree of openness to different religious convictions among students of Department of Music, Faculty of Arts in Niš, and also test whether these students have an active attitude in the struggle against religious prejudice. Students of the Faculty of Arts in Niš represent a part of the ethnically and religiously homogeneous urban population of the second city in Serbia by size (about 250,000 inhabitants, according to the 2011 census), which has more than 90% Serbian population, the majority of whom are Christian Orthodox (Републички завод за статистику/Statistical Office of the Republic of Serbia, 2013). Niš Faculty of Arts also has students from other parts of Serbia, in which there is more ethnic and religious heterogeneity (north Serbia, Vojvodina), but their number is much lower. The second ethnic community by size in the city are Romanies (more than 5%), while other ethnic communities do not exceed 1% each (Републички завод за статистику/Statistical Office of the Republic of Serbia, 2013).
MATERIALS AND METHODS
The research was conducted on a sample selected from among students of the Faculty of Arts at the University of Niš (N=101). It was carried out in May, in academic 2016/2017. Participants were undergraduate students of the Music Theory and Pedagogy and the Performing Arts programs, and also graduate students of the Music Theory and Pedagogy program. Among them, most were second year students (30 or 29.7%), third year students (24 or 23.8%), first year students (22 or 21.8%), and finally fourth year students (15 or 14.9%). The fewest students surveyed attended the master's program in Music Theory and Pedagogy (10 or 9.9%).
The research was based on the descriptive method. Surveying was used as a method to gather data. For this purpose, a previously constructed questionnaire was used (Dobrota 2016, p. 209-218) . In the first part, this instrument contains questions related to participants' sociodemographic data (type of studies, year of studies, and study program), while in the second it is based on The Munroe Multicultural Attitude Scale Questionnaire (Munroe and Pearson 2006) with three separate domains: knowledge/awareness, care/sensitivity, and acting/activity. Authors of this intercultural attitude questionnaire opined that proper assessment of the participant's condition in the three given domains would help establish an atmosphere that would be supportive in shaping intercultural attitudes.
The data obtained were processed in the IBM SPSS Statistics 23.0 software package. Descriptive statistics used included frequencies, percentages, means, and standard deviation. To reach statistically valid conclusions, the analysis used the non-parametric Chi square test, One-way ANOVA, and Paired Samples T-test.
RESULTS
Knowledge/awareness of differences in religious convictions
By means of the first research task we wished to examine how students perceived the position that religious convictions differ from one another. Students expressed their attitude by selecting one out of five claims offered (I do not agree at all -1, I do not agree -2, I neither agree nor disagree -3, I agree -4, I fully agree -5).
Based on the obtained means (М=4.74, SD=0.50) we notice that students are quite aware and express a high degree of knowledge of the fact that religious beliefs differ. In fact, almost all participants (97.0%) agree with the position that they are aware of religious differences. Of them, more than two thirds (77.2% students) fully agree with the claim, while 19.8% express agreement. Only 3% participants expressed indecision with regard to this claim (Table 1, 2). 
Care for / sensitivity to the respect of different religions
The second research task was to test students' attitudes on the respect of religious differences. The students expressed their attitude to the claim I am sensitive to the respect of various religions by selecting one out of five answers offered (I do not agree at all -1, I do not agree -2, I neither agree nor disagree -3, I agree -4, I fully agree -5).
The means we obtained (M=3.00, SD=1.23) suggest that students are neutral in terms of care for respecting various religious convictions. This is the attitude of 35.6% participants. Full sensitivity to and care for the respect of different religions is reported by 13.9% students, while a bit more of them -18.8% -stated they felt a certain amount of sensitivity. Disagreement with the claim I am sensitive to the respect of various religions was expressed by 16.8% students circling number 2 on the Likert scale, and 14.9% students circling number 1. We can conclude that most participants are undecided on the matter of care for respecting other religions (35.6%). When one groups students' responses, one notices a similar number of those who are sensitive and express care for respecting various religious convictions (32.7%) and those who do not express such care (31.7%) ( 
Students' activity in fighting against religious prejudice
The third research question had the goal to determine how much students become involved in the struggle against religious prejudice, i.e. whether they actively oppose religious prejudice. In the survey, students were given an opportunity to use numbers from 1 (I do not agree at all ) to 5 (I fully agree) so as to assess the degree to which they agree with the given claim.
The results we have obtained (M=3.91, SD=1.05) suggest that students do not actively participate in the struggle against religious prejudice. The claim I do not actively participate in the struggle against religious prejudice has received 36.6% responses showing full agreement, and 29.7% responses indicating agreement. 
DISCUSSION
Our research has studied students' knowledge/awareness of there being different religions, their care for/sensitivity to respecting different religions, and activity with the purpose of preventing religious prejudice.
The analysis of awareness of differences in religious beliefs (the attitude of awareness that there are different religious beliefs) by the study program (Table 1) shows that most students of the study program in Music Theory and Pedagogy (83.1%) fully agree with this claim, i.e. they express a high degree of awareness of religious differences. Unlike this group, a bit fewer students of the study program in Performing Arts fully agree with our claim (69.0%). Agreement with this attitude was expressed by 28.6% students of this study program. However, these differences between students of the two programs did not reach statistical significance (χ 2 =3.499; df=2; p=0.174).
One reads from Table 2 that there are no significant differences in the awareness of religious differences among students of various years in the Faculty of Arts in Niš. We may claim that students of all years of undergraduate and graduate studies fully understand that there are differences in religious beliefs. Although the highest agreement with the claim was given by 4th year students (93.3%), differences in attitudes are minimal, as also testified by the results of the Chi-square test (χ 2 =7.337, df=8, p=0.501), showing no statistically significant differences.
By analyzing student's responses based on the study program ( Table 3) one notices that there are only minimal differences in attitudes on the respect of different religions. Students of both programs are mostly undecided in terms of their care for the respect of different religious convictions. Although one may notice minimal differences in positions, results of the Chi-square test suggest that they are not statistically significant (χ 2 =6.267; df =4; p=0.180).
Results of the Chi-square test (χ 2 =27.272, df=16, p=0.039) show a statistically significant difference in the attitude on the respect of different religions based on the year of studies. By analyzing Table 4 we find that first year undergraduates show the least sensitivity to the respect of different religious convictions (50.0%). In the second undergraduate year, students are undecided (56.7%), while in the third year responses are evenly distributed. Responses given by fourth year undergraduates suggest that these participants express care for and sensitivity to the given claim (53.4%), while master students' responses are evenly distributed. We may say that, as they progress from lower to higher years of their studies, students become more careful of and sensitive to respect of different religions.
Measured by the ANOVA test, differences in the attitude on respecting different religions based on the year of studies remain at the borderline of statistical significance (F=2.259, p=0.068). A post-hoc test revealed a significant difference between the first (M=2.45, SD=1.29) and fourth year of studies (М=3.53, SD=1.18), regarding the attitude to the claim I am sensitive to the respect of different religions ( Table 5) .
The results of this research show that 66.3% participants are not active in the fight against religious prejudice in any way. A neutral attitude to this claim has been expressed by 23.8% students, while 7.9% of participants disagree. Full disagreement with the given claim has been expressed by merely 2.0% participants. Based on all these facts, we can claim that only 9.9% students are actively involved in the struggle against religious prejudice.
By crosstabulating responses to the question about participation in the struggle against religious prejudice with the study program (Table 6) , we obtained results suggesting that attitudes of students of Music Theory and Pedagogy on the one hand and Performing Arts on the other differ only minimally. A more prominent difference has been noted with regard to the position I neither agree nor disagree, which was selected by 30.5% students of Music Theory and Pedagogy and 14.3% students of Performing Arts. By analyzing the responses, one may conclude that students of Music Theory and Pedagogy presented a more neutral attitude than students of Performing Arts. The minimal differences are reflected in the result of the Chi-square test (χ 2 =6.088, df =4, p=0.193), which does not provide statistical significance for the differences noted.
Analysis of students' attitudes viewed against the year of their studies (Table 7) shows that all students have a similar attitude to becoming involved with the struggle against religious prejudice. The least active are thirdyear undergraduates, who do not act against religious prejudice in as many as 79.2% cases. Chi-square test shows no statistically significant differences among the year of studies in terms of struggle against religious prejudice (χ 2 =12.482, df=16, p=0.710).
Our research has studied students' knowledge/awareness of there being different religions, their care for/sensitivity to respecting different religions, and activity with the purpose of preventing religious prejudice. Based on the t-test results (t=13.01, df=100, p=0.000) one can conclude that students are highly aware of the existence of different religious convictions (М=4.74), yet they are not sufficiently sensitive to the respect of those differences (М=3.00). Moreover, t-test results (t=7.22, df=100, p=0.000) suggest that although students are aware of religious differences (М=4.74), they do not become actively involved in the struggle against prejudice emerging from those differences (M=3.91).
CONCLUSION
Based on the results of the study we have conducted, we have partly corroborated that students of the Faculty of Arts are open to different religious convictions. We have found that, as they progress toward the higher years of studies, students increase their care for and sensitivity to the respect of different religions. At the same time, results show that students very rarely become involved in the struggle against prejudice that accompanies religious differences.
Having in mind the fact that in music education there is a general focus on the study of western European art music, one needs to create conditions for the affirmation and study of music from other cultures, including familiarization with their musical characteristics. The occasional attempts made in this direction so far, aiming to enrich the study programs and the music education process in general with global educational trends to continually add new musical idioms to the study programs, cannot provide the proper basis for International Journal of Cognitive Research in Science, Engineering and Education (IJCRSEE), 6(3) , 59-65 www.ijcrsee.com 64 raising awareness on musical and cultural (religious, ethnic, linguistic) heterogeneity. In order to properly recognize, understand, and value the quality of the music of other nations, students of all study programs need to partake in various forms of the teaching process (playing, singing, conducting, composing, listening to music, music analysis) so as to become directly and actively familiar with the religious, spiritual, and church music of different religions. Such a teaching process would contribute to the emergence of an appropriate background for the acceptance of new values, and thus support the development of intercultural sensitivity, which would include the much needed interdisciplinary approach and critical reflection on the part of the students.
